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As an educator and advisor, the amount of times
that I have thought “There is just not enough time
to get everything done!” are innumerable. Between
grading, curriculum planning, personal research,
and meeting student needs, it feels as if the work is
never finished. Add in administrative duties, at-
tending meetings, serving on committees...it’s no
wonder that instructors and professors report lack
of time, and related issues such as burnout and
increasing workload, to be one of the top issues
affecting job satisfaction (Flaherty, 2022). In re-
sponse, some may be tempted to turn to one of
the many time management books on the market.
Suggestions vary from accounting for every mo-
ment of your day using an houtrly calendar, com-
bining similar tasks, or standing up when people
come to your office so you can politely usher them
out before they overstay their welcome. While I'm
certain these suggestions come from those with
the best intentions, they are not always achievable
ot sustainable for the average faculty member.
With that, how do professors meet all the expecta-
tions placed on them while keeping their sanity?
In their book The Slow Professor (2016), Berg and
Seeber suggest these so-called time management
strategies are a Bandaid: a short-term solution to a
symptom of a larger issue. They propose the con-
stant pressure felt by faculty to meet unending
deadlines can be attributed to a larger problem
present across the academy; the corporatization of
higher education has led to extreme pressure on
faculty and staff to be more productive, more effi-

cient, and more competitive. In turn, faculty are
experiencing the burden of too many tasks and not
enough time to complete them. Berg and Seeber
assert this burden affects all other aspects of facul-
ty life including teaching, research, and profession-
al development. They propose the solution may lie
in the slow professor approach. Inspired by the
slow food movement, which was developed to
counter the rising issues of prioritizing speed over
quality in food production in the 1980’s, The Slow
Professor seeks to challenge the push for faculty
to sacrifice their professional ethics and wellbeing
for the benefit of corporate academia.

Each chapter of The Slow Professor discusses
how the parameters placed on professors and in-
structors have negatively impacted their work as
educators and proposes possible solutions to alle-
viate the burden they experience. Chapter One
focuses on time management, suggesting that cur-
rent methods often presented for improving time
management fall short. It goes on to propose that
professors acknowledge the systemic issues that
stem from prioritizing speed over quality, and sug-
gests several ways to disrupt the system. Chapter
Two explores how pressure to overperform affects
pedagogy, demonstrating the connection between
professor stress and student dissatisfaction. Berg
proposes specific suggestions for professors to
address their emotions and get back to enjoying
teaching by employing the tenets of the slow pro-
fessor movement. Chapter Three delves into how
professors are expected to conduct research in a
culture that prioritizes studies that guarantee the
most funding and produce the most “useful” re-
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sults. Seeber proposes ways professors could fight
back against this push and engage in a combination
of self-care and thoughtful, deliberate research prac-
tices. Chapter Four closes out the book by observing
how this corporatized culture has affected collegiali-
ty within higher education, and highlights that there
is often an air of competition between colleagues as
opposed to collaboration. The advice is light in this
chapter, as creating community requires more than
personal effort, but the authors provide some food
for thought related to the slow professor tenets. The
authors conclude with a demonstration of how they
used said tenets in the creation of the book as a joint
venture, and provide a hopeful endnote for those
looking to embrace the slow professor movement.

While the authors do openly criticize the unattain-
able expectations placed on faculty through the cor-
poratization of higher education, the experiences of
marginalized faculty members are glaringly absent.
Berg and Seeber do touch on the perceived benefits
of tenured staff, indicating they experience benefits
that others do not, as well as the gendered biases
present within research and collegiality. While Berg
and Seeber discuss the issues with exploiting non-
tenured faculty, staff, and graduate students, they
stop short of critiquing the inequity experienced by
professors of color, professors who identify as
women, and professors who belong to the
LGBTQIA+ community. These populations often
carry the invisible burden of expectations from their
departments and superiors that they will engage in
diversity-based work such as special committees and
student mentoring (Social Sciences Feminist Net-
work Research Interest Group, 2017), adding to the
already inflated workload. Should there be future
editions, I believe it would be beneficial to explore
the experiences of marginalized faculty more thor-
oughly.This would provide a full picture of how cor-
poratization affects members of the academic com-
munity and suggest ways in which the system can be
adjusted to better serve everyone, not just those who
have the power and privilege to challenge it without
fear of repercussion.

While this book is seven years old, its arguments
are still pertinent to modern faculty. With the effects
of the COVID-19 pandemic still looming, many fac-
ulty members report significantly reduced work-life
balance and increased dissatisfaction with their per-
formance in the workplace (McClure et al., 2023).
The authors’ comments regarding difficulties in ped-
agogy, including the move to online education and

virtual classrooms, are even more relevant today
than they were at the time of the book’s publication.
With that being said, this quick read of just 90 pages
may not propose failsafe methods of raging against
the corporatized academic machine but it does pro-
vide a spark of hope. Challenging the systems we
live and work in is intimidating, and often feels over-
whelming or fruitless. It feels unlikely that we can
change the capitalist drive to produce the best prod-
uct (in this case education) with the least amount of
time and resources, but The Slow Professor suggests
that system-wide change is more possible if we en-
gage in personal change. We may not always have
the ability to decline a project or extend a deadline,
but we can “...shift our thinking from ‘what is wrong
with us?” to ‘what is wrong with the system?”” (p. 2),
leading to the prioritization of ourselves, our prac-
tice, and our students.
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